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Purpose
The aim

 of the research is to investigate 
how

 D
E

 them
es can be integrated into 

the teaching of E
nglish at post prim

ary 
level

The project explores D
E

 issues through 
literature (Fiction, D

ram
a, Poetry) 

particularly texts on Leaving C
ert 

syllabus for 2010 

The project also uses the concept of 
visualliteracy-film

and
im

agery-to
develop

understandings of cultural
diversity

 This research em
phasizes

the
centrallens

of critical literacy to question, analyse, 
and

evaluate
our

culturalassum
ptions,

beliefs and values 

Results
 

A
n exploration of Teaching
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C
lassroom
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Integrating D
evelopm

ent Education into the teaching of English 

E
n

glish
 P

ed
agogy 

Ju
n

ior C
ertificate S

yllabu
s 

p
rom

otes p
erson

al, social an
d

 cu
ltu

ral literacy 

L
eavin

g C
ertificate S

yllabu
s 

p
rom

otes com
p

reh
en

d
in

g an
d

 com
p

osin
g in

 m
an

y gen
res to en

able 
stu

d
en

ts to becom
e m

ore p
ow

erfu
l in

 th
e w

orld
 

S
yllab

u
s is b

ased
 on

 5 fu
n

d
am

en
tal

id
eas abou

t lan
gu

age an
d

 lan
gu

age 
d

evelop
m

en
t

L
an

gu
age, id

en
tity an

d
 p

ow
er 

L
an

gu
age, m

ean
in

g an
d

 valu
es 

L
an

gu
age as sh

ap
e 

C
ritical literacy 

L
an

gu
age aw

aren
ess 

C
om

p
arative S

tu
d

ies
C

om
paring text to understand 

the w
orld through cultural 

context, relationships, them
es 

or issues, genre etc

T
h

e term
 'lan

gu
age' 

in
clu

d
es verbal an

d
visu

al form
s of 

com
m

u
n

ication

C
ritical L

iteracy…
 

Identifying and challenging assum
ptions 

in the texts 
R

ecognising the centrality of context and 
culture
Im

agining and exploring alternatives 
 D

eveloping a reflective scepticism

S
am

p
le L

eavin
g C

ert T
exts 
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clu

d
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h
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oison
w
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B
arbara K
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L
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P
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artel
 

A
n

A
rea

of D
arkn

ess
V

S
N

aipaul

S
am

p
le Ju

n
ior C

ert texts in
clu

d
e:

 
A

cross th
e B

arricad
es ,Joan Lingard

 
T

h
e P

sych
ic

E
d

ge,Patrick D
evaney

 
T

h
e C

in
n

am
on

 T
ree, A

ubrey Flegg 
 

T
h
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gs F
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p
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hinua
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chebe

R
ollof T

h
u
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d
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M
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ry,
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G
ood things drench each fertile m

ind 
and in a feisty, thin-w

alled
London dance hall 

Sugar
cane is grow

ing.
From

A
frican

 W
ed

d
in

g R
ecep

tion
, E

va O
kw

onga, W
inner

B
B

C
 R

adio 4 Young Poetry C
om

petition, 1994 

S
am

p
le F

ilm
 as text: 

Inside I’m
 D

ancing
The Trum

an Show
 

C
inem

a Paradiso 

F
a

s
t
i
n

g
, F

e
a

s
t
i
n

g
 by  A

n
ita

D
esai is a portrait of an Indian

fam
il y w

ith stories of arranged
m

arriages and bride m
urders 

told w
ithin the context of satire

on consum
erist society

T
h

e
 P

u
r

p
l
e

 H
i
b

i
s

c
u

s by 
C

h
im

am
an

d
a N

gozi 
A

d
ich

ie
tells

the story of fifteen-year-
old K

am
bili, grow

ing up
suffering

abuse from
 her father,

a religious fanatic.
The

sadness
and violence of her dom

estic 
life is echoed in the religious 
conflict and political change in 
N

igeria

For m
ore inform

ation on this project, please contact Carm
el H

inchion, D
epartm

ent of Education and Professional Studies, U
niversity of Lim

erick
Tel: 061 213 317, Em

ail: carm
el.hinchion@

ul.ie
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erick

“
T

he G
overnm

ent affirm
s the centrality of the arts w

ithin 

educational policy and provision... such a nurturing of creativity 

assists the young person to becom
e a tolerant, critically aw

are and 

socially com
m

itted citizen w
ho can live w

ith confidence in the w
orld  

 
   

D
epartm

ent of Education and S
cience 1995, 27

Intro
d

uctio
n

The purpose and aim
 of this action research project w

as to explore 
how

 D
evelopm

ent Education them
es can be integrated into the English 

classroom
.  English as an arts-based subject can contribute to self-

aw
areness and an enriched w

orldview
.  For exam

ple, literature can 
greatly contribute to our understanding of people and their place in 
the w

orld, and can lead to inform
ed and em

pow
ered citizens acting 

for a just and sustainable w
orld.  English can encourage intercultural 

aw
areness and appreciation, in valuing difference or developing 

em
pathy.  In its S

tudy of the O
pportunities for D

evelopm
ent Education at 

S
enior C

ycle, the N
C

C
A

 state that 

the aim
s of L

eaving C
ertificate E

nglish clearly prom
ote a global 

perspective and thereby support and foster the objectives of 

D
evelopm

ent E
ducation.  Students encounter m

aterial from
 different 

periods and cultures to develop an understanding of how
 the language 

a person uses shapes the w
ay that person view

s the w
orld 

(N
C

C
A

 2006, 64) 

W
ithin the present English syllabus in Ireland, literacy and critical 

thinking skills are also nurtured and enhanced.  M
edia literacy is a 

critical and necessary skill, as the w
orld is increasingly experienced 

through m
ediated encounters enhancing the need to read and 

understand the m
essage delivered.  The English curriculum

 has m
any 

opportunities, especially the cultural context of texts w
hich is a core 

them
e at H

igher Level and includes sub-them
es such as gender, 

pow
er and influence, and significance of race and class.  These 

them
es can be explored through a range of m

aterials, including books, 

poetry and film
.

E
ng

lish S
yllab

us and
 Literacy D

evelo
p

m
ent 

Literacy em
pow

ers us as people in the w
orld.  It helps us to nam

e 

our w
orld, act in our w

orld, and to critique our w
orld.  The Junior 

C
ertificate English syllabus aim

s to ‘nurture the intellectual, im
aginative 

and em
otional grow

th of the learner’ (N
C

C
A

, no date given).  This 

process centres on the developm
ent of three key literacies or 



80 proficiencies across ‘three dynam
ically interrelated’ dom

ains - 
personal, social and cultural.  P

ersonal literacy is the learner linguistic 
com

petence and their ability to com
m

unicate in English.  S
ocial 

literacy refers to the learner’s ability to participate in a variety of social 
roles through know

ledge of a range of linguistic skills.  C
ultural literacy 

refers to the introduction of the learner to a broad range of genre and 
text, w

ith the intention of developing pleasure and appreciation of the 
variety of text form

s and presentation. 

K
ey skills prom

oted in the Junior C
ert syllabus include reading and 

interpreting text, identifying the author’s purpose and intention, 
distinguishing betw

een fact and fiction, and understanding the range 
of literary and m

edia genres.  A
ll of these skills are the basis for future 

critical literacy w
ork at S

enior C
ycle level.

The S
enior C

ycle post-prim
ary English syllabus w

as introduced in 
1999 and first exam

ined in 2001. The syllabus centres on tw
o key 

elem
ents of language use - com

prehending and com
posing.  The 

syllabus offers a broad interpretation of text, valuing all form
s and 

products of language use, including oral, w
ritten, and visual.  W

ithin 
this, language and its use in ‘shaping and ordering experience’ is 

classified under five headings- 

W
ithin this, the key skill of critical literacy is prom

oted.  This is w
here 

learners understand language as a construct and as ‘em
bedded 

in specific cultural assum
ptions and practices’ (ibid).  The ability to 

read texts and understand the underlying m
essage, bias and pow

er 

dynam
ics is a key elem

ent in this skill developm
ent. 

“
C

ritical literacy enables the reader to resist the ‘persuasiveness’ of 

a text, perceive from
 w

hence it is com
ing in term

s of values and 

assum
ptions, enter into dialogue and ultim

ately assess these values 

and assum
ptions 

D
raft G

uidelines for Teachers, no date given, p18

C
ritical thinking also plays a key role in D

evelopm
ent Education, w

here 

enhancing this skill is seen as a core to the D
evelopm

ent Education 

process.  It is necessary to m
ove beyond know

ledge acquisition and 

cognitive structures, tow
ards system

ic thinking, w
hich recognises 

and acknow
ledges interconnections (U

nited N
ations Econom

ic 

C
om

m
ission for Europe 2005; H

ogan and Torm
ey 2008). 

The language of inform
ation

The language of argum
ent

The language of persuasion

The language of narration

The aesthetic use of language
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D
evelopm

ent Education is an educational process that increases 

aw
areness and understanding of a rapidly changing, interdependent 

and unequal w
orld (Irish A

id 2006).  C
ritical thinking is a key skill 

underpinning m
uch D

evelopm
ent Education w

ork and is necessary 

in the globalised know
ledge society and econom

y.  In addition, 

participatory and learner-centred active learning m
ethodologies and 

pedagogy are encouraged.  These approaches enhance learners’ 

capacity and engagem
ent w

ith the local and global.

M
uch D

evelopm
ent Education pedagogy is inspired by B

razilian 

educationalist P
aulo Freire.  H

is w
ritings show

 a new
 and creative 

philosophy of education, highlighting the inadequacies of the ‘banking’ 

approach to know
ledge acquisition from

 expert to student.

“
there is no such thing as a neutral educational process... education... 

either functions as an instrum
ent... used to facilitate the integration 

of the younger generation into the logic of the present system
 and 

bring about conform
ity to it, or it becom

es ‘the practice of  
 

                freedom
,’ the m

eans by w
hich m

en and w
om

en deal critically and  

 
     creatively w

ith reality and discover how
 to participate in the  

 

 
    transform

ation of their w
orld’ 

Freire 1970, 34

M
ethodologies that support critical thinking include participation, 

reflection and a questioning approach.  These m
ethodologies relate 

to the fram
ew

ork of speaking and listening, reading and w
riting 

w
hich are explicated through the encouragem

ent of active learning 

m
ethodologies in the English syllabus. 

S
um

m
ary o

f the W
o

rk

The group of participating students w
ere third year P

E and English 

education students.  There w
ere seven students in total registered. A

t 

an early stage in the sem
ester, a D

evelopm
ent Education w

orkshop 

w
as held w

ith D
eirdre H

ogan and M
ags Liddy, U

buntu N
etw

ork.  

D
uring this w

orkshop students had the opportunity to explore im
ages 

of developm
ent, and question these from

 a social and econom
ic 

perspective.  D
iscussion w

as facilitated on the relevance of D
E to 

English, and the teacher’s role in enhancing global understanding 

and perspectives.  C
opies of relevant resources such as 80:20, the 

N
C

C
A

 S
tudy of the O

pportunities for D
evelopm

ent Education at S
enior 

C
ycle, and Irish A

id D
evelopm

ent Education: A
n Introduction w

ere also 

circulated to the student group.  

Texts that w
ere read during the sem

ester included P
urple H

ibiscus by 

C
him

am
anda N

gozi A
dichie w

hich is on the Leaving C
ert syllabus for 

2010.  This book tells the story of fifteen-year-old K
am

bili, grow
ing up 

suffering abuse from
 her father, a religious fanatic.  The sadness and 

violence of her dom
estic life is echoed in the religious conflict and 
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that 55%
 of teachers used film

 or D
VD

s in class, how
ever just 26%

 

consider this approach to be effective.  This suggests that use of 

film
 m

ay still be a passive learning experience for the students. This 

research show
s that the potential for film

 as a pedagogical tool needs 

to be developed. 

political change in N
igeria.  O

ther relevant Leaving C
ert texts included 

The P
oisonw

ood B
ible, B

arbara K
ingsolver, Life of P

i, Yann M
artel 

and A
n A

rea of D
arkness VS

 N
aipaul.  S

om
e relevant Junior C

ert texts 

include A
cross the B

arricades, Joan Lingard; The C
innam

on Tree, 

A
ubrey Flegg; Things Fall A

part, C
hinua A

chebe; and R
oll of Thunder 

H
ear M

y C
ry, M

ildred Taylor.

In addition the student group explored use of film
 and dram

a in 

the English classroom
.  The lecturer also attended a ‘Theatre of 

O
ppressed’ w

orkshop, described below
.

Film
 and

 Im
ag

ery

Film
 has great potential in developing global understanding and 

greater cultural aw
areness.  In recent years, a w

ide variety of both 

docum
entaries and fictional w

ork have becom
e available.  S

om
e 

m
ainstream

 film
s have focused on key global issues, such as 

the funding of w
ar through the diam

ond trade, drugs research in 

developing countries, m
igration issues, and the arm

s trade.  Film
 is 

also an easily accessible pedagogical tool, as it is relatively cheap to 

source and m
ost schools have the technology required. 

H
ow

ever there are concerns over the use of film
 and other m

edia.  

D
eveloping skills of m

edia literacy and critical analysis is an essential 

step in use of film
 and other m

edia.  G
leeson et al. (2007, 19-20) found 

E
xem

plar of a S
tudent’s W

ork - O
rla D

uggan, Final Year P
roject 2007

A
 case study of good practice in using film

 to teach D
evelopm

ent Education 

through English

The film
 ‘C

rash’ w
as used to teach elem

ents of D
evelopm

ent Education and 

raise aw
areness of issues such as discrim

inations in society, in particular racial 

discrim
ination, hatred and sexual discrim

ination.  K
ey scenes from

 the film
 w

ere 

selected and used to question and challenge the above issues.  W
orksheets 

w
ere provided to the students to m

aintain their concentration and focus on 

certain issues.  A
fterw

ards, students reflected on their learning through class 

discussions.  S
tudents then w

orked co-operatively in groups to com
plete a review

 

of the film
. The com

pleted film
 review

s show
ed that the students had learned, 

understood and becom
e m

ore aw
are of racial hatred and discrim

ination through 

the use of the film
.  This teaching m

ethodology relates to the Leaving C
ertificate 

English S
yllabus w

here the role of the m
edia, film

 and theatrical experience w
ill 

be significant but also it m
akes students aw

are of how
 unfair discrim

ination is 

and how
 it affects people in today’s m

odern society.  The teacher in question 

w
rote in her teaching journal that ‘The students responded extrem

ely w
ell to 

visual stim
ulation. D

efinite concentration and interest w
as present, the film

 w
as 

a good choice... G
ood, solid and w

ell-thought-out answ
ers and opinions w

ere 

presented.  I w
as happy w

ith today’s lesson and its outcom
es’. 
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a

D
ram

a in education, is essentially concerned w
ith engaging students

in the process of ‘living out im
agined experience’ assum

ptions (D
raft 

G
uidelines for Teachers of English, page 49, no date given).

The lecturer involved in this w
ork, C

arm
el H

inchion, attended the 

‘Theatre of the O
ppressed’ w

orkshop hosted by ID
EA

 in M
ay 2008, 

w
hich has inform

ed her thinking and approach to the use of dram
a 

in D
evelopm

ent Education. ‘Theatre of the O
ppressed’ w

as founded 

by A
ugusto and Julian B

oal, inspired by P
aulo Freire.  Essentially it 

is w
hen the audience can stop the play and suggest new

 form
s of 

action or suggestions for changes - the concept of the spect-actor, 

not spectator. It has som
e sim

ilarity to the techniques of hot-seating 

or freeze-fram
ing often used in dram

a education. H
ot-seating is w

here 

the student in the ‘H
otseat’ assum

es the role of the character in the 

play. O
ther m

em
bers of the group ask the student questions, w

hich 

he/she answ
ers in character. Freeze-fram

ing is w
hen the action is 

stopped m
om

entarily to consider som
e aspect of the script.

C
o

nclusio
n

English as a subject has great potential for the integration of 

D
evelopm

ent Education.  There is a fusion betw
een the tw

o in areas 

such as critical literacy, understanding the pow
er of language, and 

ability to read and interpret the w
orld.  The English classroom

 can use 

D
evelopm

ent Education as a lens for enhancing relevant know
ledge, 

skills and attitudes.  In this action research project, the student group 

show
ed great enthusiasm

 for integrating D
evelopm

ent Education and 

this interest w
as m

aintained during their teaching practice, as show
n 

in the exem
plar of student w

ork.  The w
ork is continuing in the current 

academ
ic year to explore D

evelopm
ent Education furthering the 

English classroom
.  
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